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Learners’ success in language learning always has implications for curriculum and 
instruction. Thus, it is important to take into account the kinds of learning 
experiences that these learners will find helpful in learning English as a foreign 
language; and, highlight them when planning a curriculum and adapting classroom 
activities. This study, with 72 first year engineering students, 3 English for Specific 
Purposes (ESP) teachers of King Mongkut’s University of Technology Thonburi 
(KMUTT) Ratchaburi, and 3 other stakeholders as respondents, aimed to identify 
the Thai engineering students’ linguistic needs and the language skills needed for 
them to get a job in the future. It also assessed whether the linguistic needs and the 
language skills required for the students were addressed in the curriculum. 
Methods used in this study were modified questionnaire, focus groups and semi- 
structured individual interviews. Findings revealed that students wanted to go 
abroad and to be successful in their future careers; thus, considered speaking as the 
most important skill to be developed and should be emphasized in their English 
classes. Students preferred to learn through engaging classroom activities and 
strategies, exposure to the language, and use of technology in the classroom. 
However, the ESP curriculum did not provide these linguistic needs and language 
skills. 
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INTRODUCTION 

Needs analysis studies have been going on in education since the 70’s as a guide to 

develop and design an English for specific purposes curriculum. The works of Munby 

(1978), Hutchinson and Waters (1987), Dudley-Evans and St. John, (1998), Benesch 
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(2001), and Belcher (2006) which presented arguments and findings about the 
importance of doing a needs analysis for an ESP/EAP curriculum served as the 
foundation in many research studies and in the literature on needs assessment and 
curriculum planning. Hence, key points as to the importance of needs analysis can be 
taken from the literature. For example, Lekatompessy (2010) stated that, to improve the 
learners’ learning, their learning needs should be considered. In other words, curriculum 
developers should gather as much information as possible about the needs of their 
learners since developing a good curriculum prioritizes and looks into the appropriate 
learning needs and interests of the learners rather than the content that they would be 
learning. Sothan (2015) also stated that, without conducting a needs analysis for the 
students before planning a curriculum, this would result in ineffective course programs. 
Thus, the importance of a needs analysis is indispensable in curriculum development as 
it not only identifies the needs of the students but also discovers the ways to address 
their needs and the skills needed to be taught for their future careers. However, this does 
not seem to be the case in most universities in Thailand and in the ASEAN region; 
since, most of their existing curriculum were adapted and were not designed and 
prepared for the Thai students and for other EFL learners in the region. 

In the case of King Mongkut University of Technology Thonburi (KMUTT), 
Ratchaburi, Thailand, the curriculum is adapted from the School of Liberal Arts in 
KMUTT- Bangmod, the main campus. Even if the courses and the curriculum of 
General English, Technical English, and English for Workplace Communication in 
KMUTT-Ratchaburi were already developed and used for these students in the previous 
semesters, they were not yet examined whether they meet the linguistics needs and the 
language skills required of the students to prepare them for their future career. Thus, this 
present study aimed to identify the linguistic needs and the language skills of the Thai 
engineering students to become successful engineers in the future. These linguistic needs 
and language skills would then be matched with the existing ESP curriculum whether it 
meets and caters these needs. The findings will become the basis for ESP teachers, 
curriculum developers, and language policy makers in Thailand and in the whole 
ASEAN region to develop a curriculum that is more effective and appropriate for the 
EFL students; preparing them to be competent engineers in the future. 

LITERATURE REVIEW 

Language Needs Analysis in ESP/EAP Curriculum Development 

Many scholars (Dudley-Evans & St. John, 1998; Hutchinson, & Waters, 1987; Munby, 
1978) have recognized the significance of doing a needs analysis of the students prior to 
creating and developing an ESP/EAP curriculum. In fact, according to Lekatompessy 
(2010), as early as the 1960s to 1970s, needs analysis was already introduced into 
language teaching through the ESP movement. However, it has been conducted 
informally by teachers who wanted to assess what language points their students needed 
to learn. Its importance has also been considered by some stakeholders (schools’ heads, 
ESP/EAP teachers, program coordinators) since through this, learners develop 
appropriate English skills that they need in order to cope with the demands in their 
workplace in the future. 
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Several definitions of needs analysis and its importance to curriculum can be taken from 
the literature. For example, Chegeni and Chegeni, (2013) defined language needs 
analysis/assessment as vital for designing an ESP course program. Likewise, UNESCO 
(2016) stated that, through a needs analysis learners would be able to feel ownership of 
the curriculum as this is designed for them. It can also increase the learners’ confidence, 
and motivation to learn the target language skills. Paci (2013) also mentioned that the 
purpose of a needs analysis is for the EAP/ESP course instructors to know more about 
their students’ preference in language learning. In this way, instructors can design and 
prepare materials that would suit their learners’ abilities. However, Hutchinson and 
Waters (1987) emphasized that a needs analysis is a complex process; therefore, a 
curriculum developer has to analyze and consider both the students’ required language 
skills in order to perform a specific task in the target situation, and their language 
learning preferences. They called this target needs analysis and learning needs analysis. 
Historically, it was in Munby’s Communicative Syllabus Design (1978) that the term 
“target needs analysis” was acknowledged. In this book, Munby presented a complete 
approach towards identifying target situation needs for the students. He named this 
model “Communicative Needs Processor (CNP)” that made him and this model become 
the basis for further studies of needs analysis, including Hutchinson and Waters (1987). 

Admittedly, in English for specific purposes/academic purposes, needs analysis has 
become the most important factor in the curriculum. In fact, Dudley-Evans and St. John 
(1998) said that needs analysis is the foundation of ESP where its result is used to 
design a learner-centered curriculum. Munby (1978) stated that the ESP syllabus should 
always be based on the needs of the learners before it is implemented. However, 
Benesch (2001) did not agree with the term “needs analysis” for the students for it is 
inappropriate in education. She said that the term implied both psychological and 
biological needs of the learners. Because of this, she replaced the term “needs analysis” 
with “rights analysis”. Nevertheless, she agreed with the idea that rights analysis should 
be performed with the learners in EAP. Thus, needs analysis in language teaching and 
learning has since then become popular as it identifies the linguistics backgrounds of the 
learners from which a curriculum is developed. 

Realizing the importance of needs analysis in language teaching, a number of previous 
studies (Bada & Okan, 2000; Balint, 2004; Boroujeni & Fard, 2013; Chegeni & 
Chegeni, 2013; Kaewpet, 2009; Lekatompessy, 2010; Lin, J. et al. 2014; Paci, 2013; 
Qiu, et. al, 2014; Songhori, 2008; Takahashi, et.al, 2013) made use of the process to 
design and develop an appropriate curriculum that meets the learners’ needs. Although 
these studies had a different focus, respondents, and research contexts, almost all of 
them presented the idea that, in assessing the needs of the learners, the potential skills 
and strategies of both teachers and the students can be discovered. Bada & Okan (2000) 
emphasized that when ESP course instructors are familiar with their learners’ language 
abilities and learning needs, success in language teaching and learning can be achieved. 
Through this, needs analysis has become the basis for all policy makers and educators to 
develop and design a curriculum that fits the learners’ needs. 
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However, according to Hutchinson and Waters (1987), needs analysis is a complex 
process and so is curriculum design (Paci, 2013). Johns (1991), as cited by 
Lekatompessy (2010), stated that, since needs analysis is the basis of planning a 
curriculum and other ESP learning materials, it should be conducted first before 
anything else. Through a needs analysis, it identifies whether or not the curriculum that 
is being prepared for the students caters and satisfies their learning needs. This idea has 
been supported by Chegeni and Chegeni (2013) saying that, indeed needs analysis 
should be made first before the syllabus is developed for teaching as part of the 
development of the curriculum. Thus, Kaewpet (2009) stated that, no ESP courses 
should be conducted without needs analysis, neither formal nor informal. The reason for 
this is that without needs analysis, the specific needs of the learners, and the required 
skills that they ought to possess, will not be catered to. Good curriculum is always a 
reflection of good education, thus needs analysis is very important in curriculum 
development as the knowledge and skills of the learners are always shaped and prepared 
in the school, preparing them to become well-equipped with the abilities and skills 
needed for their job or for pursuing higher education. 

Related Studies on Curriculum Development through Needs Analysis 

There has been a number of previous studies that dealt with the language learners’ needs 
analysis in order to develop a curriculum. Some studies that were reviewed in this 
present study, although they differed in some contexts, they recognized the importance 
of a needs analysis towards curriculum development. For example. Some (2012) made 
an investigation on the role of needs analysis in an English preparatory school in 
Istanbul and suggested new ways and rationale for making curricular decisions. The 
study revealed that needs analysis plays an important role in making curricular decisions 
or renewing language programs. 

Qiu, et. al, (2014) conducted a study on needs analysis and curriculum development of 
vocational Chinese for non-Chinese speaking (NCS) students. Their findings revealed 
that students’ Chinese proficiency varies, and their general Chinese literacy is 
insufficient to adapt to mainstream classrooms and obtain recognized Chinese 
proficiency qualifications (e.g. The Hong Kong Diploma of Secondary Education - 
HKDSE). The researchers, based on the results of their study, moved on to syllabus and 
materials development to address the identified learning needs of the students. 

Paci (2013) conducted the same study on the students of the Polytechnic University of 
Tirana (PUT), Albania. Her findings revealed that the students were not only 
heterogeneous in their linguistic needs but also in the occupational goals, wants, 
motivation, learning styles and learning strategies. She then suggested that there should 
be a developed curriculum which takes into account not only the heterogeneity but also 
the students’ needs. 

Another study which was conducted by Boroujeni & Fard (2013) on needs analysis, 
concentrated on ESP course for the adoption of communicative language teaching. Their 
findings revealed that students’ learning needs and styles supported the adoption of 
Communicative Language Teaching and Method. 
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On a local context, a study on needs analysis conducted by Kaewpet (2009) presented a 
framework for the ESP needs of Thai engineering students who would study ESP in an 
English as a Foreign Language (EFL) environment. The researcher reported that the 
framework thoroughly examined existing knowledge, making it a potentially suitable for 
use in other ESP, EFL and ELT contexts. 

The works of Bada & Okan (2000); and Boroujeni & Fard (2013) as cited in the 
literature were among the primary sources of this present study as their survey 
questionnaires were adapted, modified, and used for this research. However, the 
mentioned studies neither dealt with EFL engineering students nor involved other 
stakeholders as participants of the study. A study which is closely related with the 
present research was from Kaewpet (2009); but, the researcher only presented an ESP 
framework for the Thai engineering students. It failed to identify the Thai engineering 
linguistic needs and language skills required of them and their implication towards the 
ESP curriculum development. Thus, it is the purpose of this study to determine the 
students’ language learning needs and their future job’s required language skills and 
their implications towards the development of an ESP curriculum. 

METHOD 

The present study has adapted the qualitative-descriptive nature of research. It is 
qualitative as it makes use of a survey questionnaire, a focus group, and an individual 
interview to reveal the target audience’s range of behavior and the perceptions that drive 
it with reference to specific topics or issues. It uses in-depth studies of small groups of 
people to guide and support the construction of hypotheses. Thus, the results of 
qualitative research are descriptive rather than predictive (QRCA, 2017). However, 
simple frequency count and percentage distribution were also used to describe the 
quantitative nature of the study. The analysis of the data came from the three research 
tools employed in the study; questionnaire, focus groups, and classroom observation. 

Respondents 

Out of 133 students who enrolled in LNG102 Technical English course, only 72 (48 
males, 24 females) were taken as participants of the study. This is a purposive sampling 
as these students belonged to the five out of nine classes of Technical English taught by 
the researchers. These students were in their second semester of their first year taking up 
engineering courses in KMUTT-Ratchaburi. 

Likewise, three stakeholders (the dean of the engineering program, the human resource 
personnel of a telecommunication company, and a professional civil engineer) were 
interviewed as to the language skills that are required of an engineer applicant in order 
to become a successful engineer. 

Also, three ESP course instructors (all females) whose teaching experience ranged from 
2 to 10 years, were interviewed as to the content of the ESP curriculum; its structure, 
and design, its textbook, and other materials used in their classes. This was done to get 
the teachers’ perception and evaluation of the existing ESP course. 


International Journal of Instruction, October 2017 • Vol.10, No.4 



208 


Thai Learners ’ Linguistic Needs and Language Skills ... 


For research ethical considerations, a letter of permission to conduct the study in 
KMUTT-Ratchaburi was made and forwarded for approval to the office of the Vice- 
President of the University. Having granted the permission, the researchers purposively 
selected the English classes and students as respondents of the study. The respondents 
were informed about the conduct of the study, its research objectives, and that all the 
personal information from them would be treated with utmost confidentiality. 

Instruments 

The questionnaire 

In this study, the questionnaire, which was written in the English language (adapted 
from Bada and Okan, 2000; Boroujeni & Fard, 2013) was the primary instrument to get 
the data on students’ learning needs. The reason why the researchers adapted the 
questionnaire is its validity and reliability since the questionnaire has already been 
validated and used by a number of researchers. The questionnaire, which makes use of a 
likert scale, consisted of items on which the respondents have to choose with regards to 
their language learning needs. 

The focus-group and the individual interview 

To verify and support some items in the questionnaire, a focus group discussion was 
done in different time and day since the students had to attend different classes. This 
was employed after the questionnaire survey was completed in order to probe into the 
details of students’ needs analysis. There were 5 focus groups, which consisted of 14-15 
student-respondents, conducted and each lasted for about 40 minutes. The discussion, 
which was done in the local language, was focused on the respondents’ English 
language background and learning needs. The discussion was then transcribed and 
translated to English. 

Furthermore, three stakeholders were individually interviewed to probe into the details 
of the required language skills that the engineering students should have in order to get a 
job in the future. The interview took three days in total and each lasted for about 45 
minutes. Questions that focused on the required language skills needed to perform the 
usual language tasks in and out of the office were asked and noted during the interview. 

Lastly, three ESP course instructors were also interviewed to identify their assessment 
and perception on the existing ESP course. The interview was focused on whether the 
curriculum meets and caters the linguistic needs and language skills of their students in 
order to perform the tasks needed in their future professions. 

Procedure 

After analyzing the returned questionnaires and transcribing the focus groups, and 
individual interviews, the researchers proceeded to look at and examine the ESP 
syllabus (Technical English) to determine if the linguistic needs of the students and the 
required language skills needed to do the job in the future were met and addressed. The 
researchers, in looking at the syllabus, focused only on the textbook chapters which 
were included in the syllabus. The language contents, language functions, and language 
use from the textbook chapters were matched with the questionnaire and interview 
results. 
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FINDINGS 

Based on the data gathered from the questionnaire, the language learning needs of the 
respondents were revealed in a frequency count and percentage shown in the tables 
below. For analysis and presentation purposes, only the items which have higher 
frequency count and percentage are shown. 

The Questionnaire 

Table 1 


The frequency and percentage^ distribution of the respondents’ language learning needs_ 


Questions 

Frequency 

Percentage 

1 .Why do you need to study English? 

Success for future profession and go abroad 

47 

65% 

2.Which skills do you want to be emphasized more in your English classes; 
Speaking 

26 

36% 

3.What skills do you want to develop more? 

Speaking 

45 

63% 

4.In the class, how do you like to be grouped? 

In small groups 

50 

70% 

5.How do you want to practice your English? 

Talking to people in English 

66 

92% 

6.When you speak English, how do you want to be corrected? 

Later, at the end of the activity, in front of everyone 

31 

46% 

7. Do you like learning from, 

a. television/video/films? 

68 

94% 

b. radio? 

46 

74% 

c. audio cd files? 

51 

57% 

d. written material (workbooks, modules, course books)? 

40 

53% 

e. the blackboard? 

37 

92% 

f. pictures/posters? 

55 

70% 

8. Do you like doing the following in your class; 
a. Role play? 

36 

53% 

b. Language games? 

62 

89% 

c. Songs? 

65 

90% 

d. Talking with and listening to other students? 

64 

90% 

e. Memorizing conversations/dialogues? 

41 

60% 

f. Getting information from guest speakers? 

55 

80% 

g. Going on a field trip? 

69 

96% 

h. Writing a learning diary? 

20 

29% 


It can be gleaned from the table that the students acknowledged the importance of 
learning the English language for their future career. This data was manifested as most 
of the students rated “success for future profession and to go abroad” as their choice 
when asked about the reason why they need to study English. Furthermore, the student- 
respondents considered speaking, as one of the most important skills to be developed 
and to be emphasized in their English class. 

The data also revealed that the respondents preferred to learn in small groups whenever 
they have an activity in their English class and to practice their English skills with 
people outside of the classroom. However according to the respondents, whenever they 
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commit mistakes in using English, they would like to be corrected later, at the end of the 
activity by their teacher. 

When it comes to modes of learning, the respondents preferred to learn through 
television, video and films in the class. They also stated that they like to be exposed to 
people who speak English in order to enhance their speaking skills. They suggested that 
an educational trip is one of the methods they feel helpful towards their learning of the 
language. 

Focus groups findings 

As foreign language speakers of the English language, the respondents believed that 
having a good command of English would mean an easy way for them to get a good job 
and to go abroad. However, when they were asked about how they should learn the 
English language in their own classrooms, they revealed that they would like it to be 
engaging through various language activities and games. According to them, most of the 
time in their language classes, they were just made to do the work based on the lesson 
they had on their textbook; and, there were little opportunities on interactive and 
engaging activities in the classroom. Thus, role plays, games, simulations, watching 
English video clips, listening to English audio-cds, and small and big group activities 
were the learning experiences that they wanted to be employed in their own classrooms. 
More importantly, they stated that they wanted to learn and improve specifically their 
speaking and listening skills to become successful engineers in the future. 

Interview findings 

Based on the individual interview, the three stakeholders had given the following 
language tasks that are usually done in and out of the office; 

a. Writing proposals, and reports 

b. Making presentations 

c. Reading and interpreting tables and graphs 

d. Answering and making phone calls 

e. Meeting clients/customers 

f. Reading reports, proposals, and memos 

g. Doing research 

According to the dean of the engineering program, engineering students should be able 
to acquire a good proficiency in all four skills, eg, reading, listening, writing, and 
speaking as these are important and are needed in the workplace. Likewise, the HR 
personnel in one of the telecommunication companies in Thailand stated that talking to 
the customers, meeting clients, making and answering phone calls, and making 
presentations are the basic tasks that employees performed almost every day. Thus, she 
said further that being good in communicating people especially using the English 
language is a must requirement for the job. Hence, employees must be able to express 
their ideas and convince people about their services. Without or lack of communication 
skills often result to job failure. This is also supported by the professional civil engineer 
who stated that dealing with people is the usual routine of an engineer. He further said 
that an engineer should know how and when to present and express ideas in the group 
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and must know how to deal with it. According to him, working is not just about the 
professions, it is about people. 

Likewise, the three technical English course instructors when they were interviewed on 
what they thought about the existing technical English curriculum, admitted that the 
curriculum did not address much the needs of the learners. They revealed that there was 
an overlapping of the language contents and functions between the General English 
(LNG 101) and the Technical English (LNG 102), both the textbooks and their syllabi. 
General English focuses on the basic knowledge, skills, and functions of the English 
language. Technical English, on the other hand, still focuses on the basic grammar 
points based on the textbook used in the classroom. This includes articles, subject 
pronouns, irregular plural nouns and etc. which should be completely taught and 
reviewed in the General English. One of the course instructors stated that. Technical 
English should focus on the skills of writing technical papers, reports, and presentation 
as these are the skills needed by the students in their future career. However, teachers 
revealed that they were just following the course program from School of Liberal Arts 
(SOLA) in KMUTT-Bangmod, the main campus as KMUTT-Ratchaburi is only an 
extension campus. Hence, any decision to make with regards to changing the curriculum 
should be approved by the SOLA. They also revealed that writing technical reports, and 
other technical papers, and doing presentations might be too difficult for their students’ 
linguistic level. However, they stated that developing a curriculum on Technical English 
that would match and cater the linguistic needs of the engineering students should be 
considered carefully. 

Below is the comparative summary of the students’ learning needs and the present 
curriculum. 

Table 2 


The comparative significant summary findings of the students’ learning needs and what 
the present curricu lum provides and does n ot prov ide 


Students’ Learning Needs 

What the existing curriculum provides/does not 
provide 

1. Be successful in the future career 

Basic grammar and technical vocabulary (course 

and go aboard. 

book) are being presented in the course book. 

2. Improve speaking skills. 

There is no proper model of English speaking 
teacher. English is not used as medium of instruction. 

3.Improve listening and taking notes 
skills 

It may/may not be provided. It depends on the lessons 
(course book) 

4.Engage to some authentic tasks in 

There is a course book and it depends on the lecturer 

the classroom 

whether he/she provides real-world activities. 

5.Go on a field trip 
(plantation/laboratory/factory 

None 

6.Want to have foreign lecturer/s 

None 

7.Technology in the classroom 

Yes. The classrooms are equipped with LCD 
projector, speaker, microphone, air-conditioned, and 
white boards. 
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Based on the comparative findings whether the existing curriculum provides the 
language needs of the students as presented in table 1, it can be said that the students’ 
needs were not addressed. For example, the need of the students to improve their 
speaking skills was not emphasized in the curriculum as it only provided basic grammar 
and technical vocabulary. Furthermore, speaking activities and other interactive teaching 
methods would always depend on the teacher whether he/she has prepared for it in class. 
There was also no proper model of English speaker as English was not used as medium 
of instruction. This prompted students the need to have foreign teachers who can teach 
and use English as a medium of instruction. 

Table 3 


The comparative significant summary findings of what the students’ actually need for 
their fu ture care er and what thepresent curric ulum p rovides and does notjtrovide_ 


What the students actually need (based on what is required of 
them as future engineers; Adopted from Salehi, 2010; Singh and 
Choo, 2012) 

What the curriculum 
provides/does not provide 

1 .Ability to communicate in English 

Yes 

2. Ability to read charts & tables 

No 

3.Ability to listen, read, take notes and execute instructions 

Yes 

4. Ability to plan, manage and lead specific tasks / projects 

No 

5.Ability to use documents and produce/record documents 

No 

6. Ability to make presentations and express ideas 

No 

7.Ability to do research/feasibility study 

No 

8.Ability to write reports and correspondence 

No 


It can be noted that the present curriculum for Technical English does not provide the 
necessary skills that are required of the engineering students to become better prepared 
for their career in the future. For example, reading charts, and tables, planning, 
managing, and leading specific tasks/projects, using documents and producing/recording 
documents, making presentations and express ideas, doing research/feasibility study, 
and writing reports and correspondence. These are important skills that should be 
included in a technical English curriculum, however, these were not reflected in the 
present syllabus. 

DISCUSSION 

This present study, which looked at the linguistic needs and the language skills of the 
first year Thai engineering students of KMUTT-Ratchaburi and their implications to the 
development of an ESP curriculum showed that, student-respondents admitted that 
having a good command of the English language would mean their success to get a good 
job and to go abroad. Thus, they recognized the significance of learning English for 
their future career. They believed that speaking is the most important skill to be 
developed and should be emphasized more in the EFL classes. It should be noted that 
English in Thailand is a foreign language and is not widely used as a medium of 
instruction. Hence, students wanted to improve their speaking skills. Mihalache (2015), 
G6ziiye§il (2014), Kim (2013), and Petrova (2008) shared the same findings stating that 
engineering students regarded speaking skills as very important. In fact, the findings of 
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Petrova (2008), revealed the importance of various speaking tasks among the employees 
in Finland which came second in the frequency list of the Estonian and Latvian 
respondents. This shows that the ability of the students to do presentations, express 
ideas, and communicate clearly are the skills that the employers look for their 
employees. According to Butcher (2013) for engineers to become successful, the ability 
to work with other people from different backgrounds is essential. Thus communication 
skills is significant for the jobs and honing up these skills in the classroom through a 
clear curriculum is indeed important. 

One of the most important findings from the study is that, student-respondents wanted to 
be exposed to people who speak English and to the situations where English language is 
used as a medium of communication. Most of the students revealed that they wanted to 
go on a field trip, or English camp and talk to foreigners, listen to music, do language 
games and various interactive activities, watch movies, and use of technology in the 
classroom. The findings of the studies of Jamal, Harden, Wells, Thomas, and Bonell 
(2013); Mihalache (2015); Goziiye§il (2014); Kim (2013); and Nanney (2004) revealed 
that putting the students into small group activities, exposing them to different 
interactive activities and other learning materials; speaking practices, vocabulary 
exercises, and listening activities are important contributing factors for the students’ 
success. Hossain (2013); Midoul (2013); and Salehi (2010) also emphasized in their 
research findings that engineering students learn better if they are exposed to teaching 
styles and activities that are interactive, and student-centered. Furthermore, several 
points from the literature pointed out that through interactive activities, students learn to 
socialize, collaborate and come up with better ideas as a team. Working as a team is 
essential in their future career as they are expected to work with groups of people on site 
or at the office. Thus putting them and giving them group activities in class is already 
preparing them for their future job. However, these kinds of learning experiences were 
not practiced in most Thai schools and other EFL classes as English is not used as a 
language of instruction. Adapting these kinds of learning experiences would help the 
learners become successful in learning the language (Boroujeni & Fard, 2013). 

Lastly, the findings also revealed that the existing ESP curriculum did not address the 
linguistic needs and the language skills required of the engineering students to become 
better prepared for their future career. For example, reading charts, and tables, planning, 
managing, and leading specific tasks/projects, using documents and producing/recording 
documents, making presentations and express ideas, doing research/feasibility study, 
and writing reports and correspondence were not addressed in the ESP curriculum of the 
university. Therefore, the learning materials and the curriculum must be designed in 
order to address the learning needs of the students (Qiu, et. al, 2014). 

It should be noted that English in the workplace covers a wide range of diverse language 
skills that the employers are looking for. Singh and Choo (2012) in their study presented 
the Multidimensional Skills Framework Undergraduate Workplace Skills Inquiry 
(UWSI) which are required at the workplace and by the employers. These skills, along 
with the linguistic needs of the students should be addressed in an ESP curriculum. 
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IMPLICATIONS 

The results of this study have implications for ESP curriculum designers, classroom ESP 
teachers, schools’ officials, and language policy makers who are working with EFL 
learners in Thailand and in the ASEAN region to evaluate and assess their existing 
curriculum and to consider the language needs of the students and the skills they are 
expected to have for their future careers. By doing so, students would be able to learn 
effectively, and can also use the language skills they have learned in the classroom to 
their actual work confidently. 

The present study is limited to assessing the needs of the students who are taking the 
Technical English course in KMUTT- Ratchaburi, and the language skills required of 
them by their employers for their future job. Due to limited number of respondents and 
the context involved in the study, the findings may not be a representative of all 
engineering programs in the country. Therefore, doing a study to different groups of 
engineering students and to other English curriculum would make a good research. 

CONCLUSION 

This present study, which explored the language needs of the first year engineering 
students and the skills required of them for their future job, highlighted the need to adapt 
an ESP curriculum where these language needs and language skills are addressed. As 
findings of this study revealed that engineering students wanted to study English and 
develop their speaking skills because they wanted to be successful in their future career. 
It is therefore, a must to consider doing a needs analysis and to take into account the 
linguistic needs of and the language skills needed by the EFL students in the ASEAN 
context before designing a curriculum (Some, 2012). 

Consequently, with this needs analysis conducted, it serves as the basis for the English 
teachers to get to know more of their students’ learning needs, and the policy makers to 
consider needs analysis of the students before a new learning material is developed. 

The study also suggests that future studies need to be carried out where EFL and or ESL 
for engineering students (and other related disciplines) adopt the features (or at least 
some of them) that have been identified in this present study; and as being desired by the 
students. The aim would be to see whether their needs have, indeed, been met. It is also 
suggested to conduct a tracer study in order to follow up these students into the 
workplace. The purpose of which is to see how the students cope with the working 
environment which has a greater demand on their acquired language skills. 
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Turkish Abstract 

Tayland Ogrencilerinin Dil ihtiya^lari ve Dil Becerileri: Egitim Programinin 
Geli$tirilmesine Etkileri 

Bu qali^ma, King Mongkut Teknoloji Universitesi Thonburi Universitesi (KMUTT) 
Ratchaburi'de bulunan 72 ilk yil muhendislik ogrencisi, Ozel Amaqlara Yonelik ingilizce (ESP) 
ogretmenleri ve ankete katilan diger 3 payday ile Tayland muhendislik ogrencilerinin dil 
gereksinimlerini belirlemeyi ve gelecekte bir i§ bulmalanm saglamak i 9 in gerekli dil becerilerini 
gelisjtirmeyi amaqlarmstir. £ali§mada aym zamanda ogrencilerin dil gereksinimlerinin ve dil 
becerilerinin mufredatta ele alimp i§lenmedigini de degerlendirilmi§tir. Bu qaliijmada kullamlan 
yontemler yaptlandinlmiij g6ru§meler, odak gruplari ve yari yapilandirilmi? bireysel 
gorii^melerdir. Elde edilen bulgular ogrencilerin yurtdi§ina 9 ikmak ve gelecekteki kariyerlerinde 
ba§arili olmak istedigini ortaya koymu§; boylece, konu§ma, geli^tirilecek en onemli beceri ve 
Ingilizce derslerinde vurgulanmasi gereken konulardan biri olarak du§unulmu§tur. 

Anahtar Kelimeler: EFL ogrencileri, ESP programi, analiz ihtiya 9 lari, dil ihtiya 9 lan, dil becerileri 


French Abstract 

Les besoins Linguistiques d'Apprenants thai's et Competences linguistiques : Implications 
pour Developpement de Programme d'etudes 

Cette etude, avec 72 premier an des etudiants d'ingenierie, 3 anglais pour des Buts Specifiques 
(EN PARTICULIER) les professeurs de l'Universite de Roi Mongkut de Technologie Thonburi 
(KMUTT) Ratchaburi et 3 autres parties prenantes comme des defendeurs(des personnes 
interrogees), vises pour identifier les besoins linguistiques des etudiants thai's d'ingenierie et les 
competences linguistiques necessaires pour eux pour obtenir un travail dans l'avenir. II a aussi 
evalue si les besoins linguistiques et les competences linguistiques exigees des etudiants ont ete 
adresses(abordes) dans le programme d'etudes. Les methodes utilisees dans cette etude etaient le 
questionnaire modifie, des groupes de discussion et ont semi-structure des entretiens(interviews) 
individuels. Les decouvertes ont revele que les etudiants ont voulu aller a l'etranger et avoir du 
succes dans leurs carrieres futures; ainsi, la conversation consideree comme l'habilete(la 
competence) la plus importante a etre developpee et devrait etre soulignee dans leurs classes 
anglaises. 

Mots Cles: EFL des apprenants, EN PARTICULIER le programme d'etudes, a besoin de 
l'analyse, des besoins linguistiques, des competences linguistiques 
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Arabic Abstract 

4-auilj.iJl £*Ua 1I jjjiaj ^Ic- <jj jlaJ! jIjVI ;Ajj3lU 1 Cj| jLg-aJ! J AjjiUl CjLaLjjaVI 

(ESP) ■** ; j; j V jI 4jd]l j^aIx-o jas 3 J 4 ■ ■ . \ 1 LJUa 72 ~ 1 <jjil O^A ^ 

J! ulA'J 1 ^jU^i !> 3 j i Ratchaburi (KMUTT) ls jjfU 3 4=>-^CijiijkxaU 
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German Abstract 

Thailandische Lernende Linguistische Bediirfnisse und Sprachkenntnisse: Implikationen fiir 
die Curriculumentwicklung 

Diese Studie, mit 72 ersten Jahr Ingenieurstudenten, 3 Englisch fur spezifische Zwecke (ESZ) 
Lehrer der King Mongkut University of Technology Thonburi (KMUTT) Ratchaburi, und 3 
anderen Stakeholder als Befragten, zielte darauf ab, die thailandischen Ingenieurstudenten 
linguistischen Bediirfnisse und die Sprachkenntnisse fur sie, um einen Job in der Zukunft zu 
bekommen. Es wurde auch beurteilt, ob die sprachlichen Bediirfnisse und die Sprachkenntnisse 
der Studierenden im Curriculum angesprochen wurden. Methoden, die in dieser Studie verwendet 
wurden, wurden modellierte Fragebogen, Fokusgruppen und halbstrukturierte Einzelinterviews. 
Die Ergebnisse zeigten, dass die Studierenden ins Ausland gehen und in ihren zukiinftigen 
Karrieren erfolgreich sein wollten. also in Betracht gezogen, als die wichtigste Fahigkeit zu 
entwickeln und sollte in ihren englischen Klassen betont werden. 

Schliisselworter: EFL-lernende, ESZ-curriculum, bedarfsanalyse, sprachliche bediirfnisse, 
sprachkenntnisse 
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Malaysian Abstract 

Kemahiran dan Keperluan Bahasa Pelajar Thai: Implikasi untuk Pembangunan Kurikulum 

Kajian ini dengan 72 orang pelajar kejuruteraan tahun pertama, 3 orang guru Bahasa Inggeris 
untuk Tujuan Khusus (ESP) dari Universiti Teknologi King Mongkut Thonburi (KMUTT) 
Ratchaburi, dan 3 pihak berkepentingan lain sebagai responden yang bertujuan untuk mengenal 
pasti keperluan linguistik pelajar kejuruteraan Thai kemahiran bahasa yang diperlukan untuk 
mereka mendapatkan pekerjaan di masa depan. Ia juga menilai sama ada keperluan linguistik dan 
kemahiran bahasa yang diperlukan oleh pelajar ditangani dalam kurikulum. Kaedah yang 
digunakan dalam kajian ini adalah soal selidik yang diubahsuai, kumpulan fokus dan wawancara 
individu separuh berstruktur. Penemuan mendedahkan bahawa pelajar mahu pergi ke luar negara 
dan berjaya dalam karier masa depan mereka; Oleh itu, dianggap sebagai berkata sebagai 
kemahiran yang paling penting untuk dikembangkan dan harus ditekankan dalam kelas bahasa 
Inggeris mereka. 

Kata Kunci: pelajar EFL. kurikulum ESP, analisis keperluan, keperluan linguistik, kemahiran 
bahasa 


Russian Abstract 

JIiinrBiiCTiiHecKiie IIoTpeSHOCTH u M n.iKOEbic HaBbiKti TaiicKHX Yhchhkob: riocjieqcTBHH 
fljia PaspafiuiKH yucfiimii IIporpaMMbi 

3to HccnettOBaene, b kotopom npunuMaJiu yuacTue 72 CTyqeETa-nEtKeqepa 1 Kypca, 3 
npenottaBaTejia aqrjinncKoro a3HKa qua cneqnajibHbix iteneii TexqojiorquecKoro yqqBepcMTeTa 
Knnra MoqrtcyTa Toq6ypq PaTua6ypq h 3 qpyrnx 3aMBTepecoBaqqwx Jinq b tcauecTBe 
pecqoqqeBTOB, qaqpaBJieqqoe qa BbiaBJieqqe a3WKOBbix qoTpe6qocTeit TaiicKMX qqtKeqepqbix 
CTyqeqTOB h sbbikobbix qaBWKOB, qeo6xoqnMbix bm ana BOJiyueBna pa6oTbi b dyqyiqeM. Oto 
MCCJieqoBaqne TatoKe qoMoraa BbiacqiiTb, 6bijib jib jiHHrBHCTHuecKHe BOTpe6qocTM q a3biKOBbie 
qaBbiKii, Beo6xoqnMbie ana yqaiqqxca, paccMOTpenw b yqe6qon qporpaMMe. MeToqaMB, 
ncqoJib3yeMbiMM b 3tom qccJieqoBaBBB, 6bijib MoqqcjtMBMpoBaEBaa aqtceTa, (jtoKyc-rpyqqw n 
qoJiycTpyKTypqpoBaqqbie nqqMBBjtyajibBbie MBTepBbio. Bbibobbi BOKa3ajiq, uto CTyqeBTbi 
xoTejin yexaTb 3a rpaqqqy n 6bitb ycqemqbiMB b CBoeii 6yqyiqeq Kapbepe; TaKtiM o6pa30M, 
yMenne KoppeKTBO pa3roBapnBaTb aBJiaeTca caMbiM BaacqbiM qaBMKOM, KOTopwil qoJDKeq 6bitb 
pa3pa6oTaq q qoJDKen 6wtb qoquepKqyT b nx aqrjinncKMX KJiaccax. 

KiuoueBbie CaoBa: yueBiiKB EFL, yue6qaa qporpaMMa ESP, aqajiM3 BOTpe6nocTeM, 
jiHqrBHCTHuecKHe qoTpe6qocTM, a3MKOBbic qaBbiKii 
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